The Britannica
Inquiry Framework

to Teaching the
United Nations
Sustainable
Development Goals




“Be a global citizen.

Act with passion and
compassion. Help us make
this world safer and more
sustainable today and for
the generations that

will follow us. Thatis our
moral responsibility.”

- UN Secretary-General Ban-Ki Moon
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Introductionto the
Global Goals

In 2015, world leaders agreed to 17
goals for a better world by 2030.

The United Nations Sustainable
Development Goals serve asa
blueprint to a more sustainable future
for all. They address global challenges
and have the power to end poverty,
fightinequality,and stop climate
change.

As we wrap up the first 5 years since
launching these goals and enter

anew and final decade for critical
change, we are calling upon schools,
educators, students to help work
together amplify, reflect,and act on

the UN Global Goals. Will you join us?
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As a global education leader, working to support studentsin
becoming lifelong learners and citizens of the world, Britannica
educators have partnered with the United Nations Global Goals
to empower students and teachers to research, connect with,
and act on the 17 goals outlined by the UN.

: : )
B r | ta n n | Ca S Together, we know that we can empower and inspire students
to be active citizens and lead the charge in ending poverty,

G |O bal G O al S fighting inequalities, and stopping climate change.

We have built Global Goals lessons upon the principles of
Project Based Learning, Inquiry-Based Learning and Guided
Instruction (Gl), and encompass skills based on Bloom's

Learning
Fra mewo Y k Taxonomy and the DOK. These principals are infused ineach

lesson and are the foundation for not only helping students
engage with the goals, but also develop critical skills such as
research, inquiry, media literacy, fact-checking, investigating
bias, communicating information, and persuading peers.

Encyclopaedia Britannica’s Framework
Each lesson asks educators to reflect on the following three questions:

What is most important for students to know?
What is most important for students to be able to do?

What values do we want students to be able to develop?

The United Nations Sustainable Development Goals

Solve a Real Problem: SDGs are real problems! Being explicit with students and
connecting their work locally to SDGs frames their PBL work as global citizens.

Meet a Design Challenge: Informing the public about the UN SDGs is animportant
task. How will students do that? \Who will their audience be?

Explore a Question: Students explore large questions about the world that cuts
across cultures and nations.

Conduct an Investigation: Does your community have clean water, provide a
quality education, or promote responsible consumption? Investigating these goals
yields answers to the UN SDGs and can be shared.

Take a Position: What are your students worldviews on any of these topics? Who informs
them and how do they communicate that view? Comparative approaches are effective.



Britannicas
Global Goals

Learning
Framework

Lesson Structure
Each of the designed lessons will:

« Align withthe UN's Global Goals

* Encourage rigor Student Outcomes

« Command critical-thinking In the lessons, students will-

« Inspire curiosity and instilljoy inlearning - (Gain a better understanding of global
(since 1768) issues

+ Beinquiry-based - |dentify current key issues that exist within

- Use 21st-century skills such as the global problem

communication, collaboration, and « Feelencouraged to become designers,
creativity thinkers and innovators
+ Build student choice « Create, explore their curiosities and

» Provide opportunities for feedback and wonderings

revision of the plan and the project « Make personal connections and explore

+ Require students to present their problems, their owninterests

research process, methods, and results « Find new meaning through the information

» Focus the student on abig open-ended they discover

question, challenge, or problem to - Share their learning with their local
research and respond to and/or solve community and the wider world



The Goalkeepers Journey is an inquiry-based model

Th e tointroduce students to the Global Goals, foster their
understanding and engagement, ask them to reflect

and get feedback from their community, and ultimately

)
GOa| kee pel’ S take action. Inquiry is not only a cycle of discovery and

engagement, but also a skill that fosters lifelong curiosity.
Journey

L

Starting the

Inquiry Journey:
Introduce students to
acritical issue

S

Transformative
Action:

Design and share
ways for individuals
and communities
to participate in

the global goals.

p-

Framing
the Inquiry:

Build connections,
more deeply define
the issues, ask
questions, and create
aplan of action

4

Analyze
and Reflect:

Encourage students to pause,
reflect, and gather feedback from peers
and educators on the goals they have
set, the research they've discovered, Sustained Inquiry:
and the evidence they have collected, Engage studentsin arigorous,
and the challenges they face. in-depth extended process

of asking deeper questions,
finding resources, and

applying information



The
Goalkeeper’s
Journey to End
Climate Change
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The following Goalkeeper Journey
outlines a project-based lesson
example to engage students in the
Global Goals that are intertwined
with climate change.

The entire journey can be viewed as a unit of
study that is comprised of individual activities that
tie together and lead a student towards deeper
connections, understanding, and ultimately action.

The facilitator or teacher can use the full journey, an
extended series of lessons, to engage studentsin
the Global Goals over the course of several days
or weeks. Educators can also pull single activities
from the journey to use in their existing lessons.



Facilitators will use the following structured lesson outline
to direct their teaching, remembering that the central focus

IS for sﬁudelnts to have an experiential learning encounter G Oal kee per
thatisinquiry-based.

The role of the facilitator is to ensure that each lesson J O U rn ey
is student-centered and that appropriate scaffolds and -

guidance are putin place to lead and guide studentsinto a CI l mate Change
self-directed, project-based learning experience.

Student Outcomes
Students will be able to:
« |dentify the Global Goals associated with climate change.
+ Analyze the importance of taking care of our environment.
« Evaluate the impact, causes and solutions of climate change.

« Design and share practical ways in which individuals can participate
inhaving a positive impact on the environment and climate change.

Target Global Goals
« Climate Action
« Life on Water
- LifeonlLand
« Sustainable Cities and Communities

Cross Curricular Connections
« Social Studies, History, Humanities
« Geography
« Science
« Englishand Language Arts
« EnglishasaSecond Language

1



Key Vocabulary

Climate change + Global warming
Emissions « Fossilfuels
Greenhouse gas « Sea-levelrise
Weather « Temperature Goal keeper
Carbon dioxide (CO2) - Renewable energy J ourn ey
A Climate Change
BUILD SKILLS:
|dentify + Justify
Guiding Questions

Use these questions as a guide to prompt student thinking and discussion about the Global Goals and
Climate Change:

12

What Global Goals does Climate Change relate to?

Which goals interest you the most? Why?

Why are these goals important to you?

What links are there between the goal/s and the community you live in?
What is your community doing to address these goals?

How are the Global Goals interconnected? If we achieved Goal 13 (e.g. Take urgent action to
combat climate change and itsimpact), what effect would that have on the other Global Goals?

Canyou listideas or ways that you and your community can address the climate change issue?
Can one person make a difference?

How much do you know about Climate Change?

How has climate change affected the world? How does it affect you and your local community?
How has the climate changed over the past 100 years?

How have people and the world failed to address the issues of climate change?

A

BUILD SKILLS:
Explore + Identify + Recall



™ Starting the Inquiry Journey

Exploring Interest Areas
Invite students to open their minds and stimulate their curiosity and interest through a funand
engaging activity that delves straight into the challenge/issue.

Remind students that this is the beginning of the inquiry journey, so they should have open
minds to explore interest areas andideas in relation to climate change issue.

% %ﬁ; Britannica
= | KWL Digital Learning
Know Wonder Learn

What do| KNOW? IWANT tolearn.. What did|LEARN?

Activity 1: KWL

Have students explore what they

already know about the issue (existing
knowledge); what they would like to know
and learn about the issue and then have
themrevisit these ideas once the inquiry is

complete.
2 View Activity

A

BUILD SKILLS:
Explore + Identify + Justify + Recall

13



Exploring Interest Areas

W

% Britannica

Digital Learning

O
% See, Think, Wonder

SEE THINK WONDER
What do you seein theimage? What are you thinking about as you What wonderings (questions) do you
lock attheimage? have about the image?

Activity 2: See-Think-Wonder

Provide prompts that stimulate students' minds and
challenge their thinking. Show studentsimages that are
relevant to climate change, and ask them to identify their
feelings, thoughts or wonderings about each image.

% View Activity

BUILD SKILLS:
Explore + Identify + Justify + Recall

14
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) Framing the Inquiry

Guide students (scaffold and prompt when necessary) through each of the following steps

required to complete an inquiry on climate change.

Make Connections

Encourage students to explore their current knowledge of the issue and any connections,
experiences and beliefs they may bring to climate change. Have students complete the

(77 . -
ﬁ; Britannica

Digital Learning

VIBE Activity.
.
=| VIBE
Values Instincts
Whatare my first thoughts,
Whatdo | VALUE? feelings, ideas and NATURAL

INSTINCTS when [ think or hear
about thisissue?

Beliefs

Whatdo | BELIEVE about
theideas surrounding
this issue?

Experiences

How have | been affected, and
what things have | EXPERIENCED
inrelation to this issue?

Activity: VIBE
Students will bring different experiences

with them. Guide them in identifying their
values, beliefs, feelings and experiences.

2 View Activity




Explore and Make Deeper Connections

Explain to students that this step is for them to delve deeper into what climate change
actually is and to start making connections between their own beliefs, values, feelings and
experiences (from VIBE Activity in ‘Make Connections’), and the ideas and concepts they
encounter with relevant content.

Explore
« Articles
* Images
« Videos

« Primary Source
Documents

« Website

See Pack for
Grades PreK-2

Global Warming and
Climate Change

This Pack contains:

i= 1 Article
Eal 41mages
16 1 Video

L& Britannica’ LauncrP

Climate Change
L;’ GRADES 6-8 | See this Pack for GRADES 9-12

LaunchPack Customize Activities T Favorite (3 Assign  #* Sendto
—

=y View Curriculum Standards related to this Pack.

LaunchPack Content Type: All -

DOZENS OF QUESTIONS

AVAILABLE

Questions written by
Britannica experts can be

= ARTICLE

added to this Pack. climate change: timelime global warming climate change
Atimeline of important The rise of air Ewidence such as rock art,
#dd an activity to get developments in cimate temperatures near Earth's fossils, ree growth rings,

started. change. surface over the past one and |ce sheets shows that

Add Activity

1= ARTICLE
greenhouse effect

The warming of Earth's
surface and lower

Y\ IVAE
el -t Discover with LaunchPacks

patterns caused lobal greenhouse effect, The
warming could lead to gases involved are
drought in some areas and collectively...

Rk STy | | ooy o Students will explore a collection of
et multi-media content on climate changein
Britannica LaunchPacks Science to begin

relative to the period 1980-
59,

their investigation.

See Pack for See Pack for
Grades 6-8 Grades 9-12

See Pack for
Grades 3-5

Global Warming and Global Warming and Climate Change
Climate Change Climate Change
This Pack contains: This Pack contains: This Pack contains:

= 3 Articles = 1 Article = 6 Articles

Eal 3Images 4 4Images Eal 3Images

[ 2 Videos H 1Video 8 4 Videos


https://packs.eb.com/science/208998#/pinboard
https://packs.eb.com/science/237086#/pinboard
https://packs.eb.com/science/225043#/pinboard
https://packs.eb.com/science/220434#/pinboard

Explore and Make Deeper Connections

Explain to students that the focus of this step is to closely examine their responsesin the
activities from the previous step (VIBE Activity), explore current knowledge, extended
thinking and areas of challenge to form deeper connections with climate change.

Ll W & .
—& % Britannica
= | Connect, Extend, Challenge Digiial Leaming
How are these ideas and information What new ideas did you get that EXTENDED or | What s still CHALLENGING or confusing for you
CONNECTED to what you already know? pushed your thinking in new directions? to get your mind around? What questions,

wonderings or tensions do you now have?

Activity 2:
Connect, Extend, Challenge

Encourage students to explore the Launch
Packs resource, and identify ideas and
concepts that are interesting to them (content,
images and/or videos). Then have them draw
as many connections as they can (including
VIBE Activity) to climate change. Have students
record theirideas on the ‘Connect, Extend,

Challenge template.

17



Formative Assessment ‘

18

This focus of this step is to closely examine your responses in the activities from the previous
step (VIBE Activity), and involves you delving deeper into what climate change actually is and
to start making connections - between your own beliefs, values, feelings and experiences
(VIBE Activity in‘Make Connections’), and your current knowledge and the ideas and
concepts you encounter to form deeper connections with climate change.

Explore the LaunchPacks bundle, appropriate to your grade range, and identify ideas
and concepts that are interesting to you (content, images and/or videos). Draw as many
connections as you can (including VIBE Activity) to climate change.

Use the Connect, Extend, Challenge
Activity sheet as you explore the following:

1. Identify the Impact

|dentify the impact Climate Change currently has and will have in the future on
us. Provide data/evidence that supports your findings.

2. Find Causes and Solutions

Take time to explore and identify the causes and solutions of climate change.

3. Meet Past and Present Activists

|dentify Climate Change Movers and Shakers and describe the ways in
which they positively impacted the cause and contributed to positive change
and sustainability.

BUILD SKILLS:
Evaluate + Identify + Justify



Formative Assessment ‘

ok ot Ui St n TE ik Foges Priossd el

DEVELOPMENT

@) susTAmABLE A | e 1. Identify the Impact

|dentify the impact Climate Change currently has
and willhave inthe future on us. Provide data/
evidence that supports your findings.

1. What impact is Climate Change having in
your school, your community and the world?
(e.g. sealevelrise).

2. What future impact will Climate Change have
inthe world?

Suggested Resource

BUILD SKILLS: un.org/sustainabledevelopment
Analyze + Explain + [dentify + Justify

_Is"ll Britannica LauncHPack # Home @ Search ® Notifications -~ ¥ Help &

2. Find Causes and Solutions

Take time to explore and identify the causes and
solutions of climate change.

Climate Change

f GRADES 6-8 | Seethis Pack for GRADES 9-12
LaunchPack Customize Activities % Fovorite [ Assign  r* 5
=gy view Curriculum Standards related to this Pack.

Launchpack

DOZENS OF QUESTIONS.
AVAILABL

Suggested Suggested
Resource Resource
LaunchPack PreK-2 LaunchPack 3-5

= ARTICLE

Questions wrinen by
Britannica experts can be
added ta this Pack. climate change: timekne Blobal warming climate change

Add an activity ta get A timefine of Important The rise of ar Evidence such as rock

started. Change, s melmate Sirface overthe pastone | | and lch shedts shows
[0 weo centuries is lanewn natural factors have ¢
as global warming, Earth ; E';:ﬁfﬁz“"sc:-:’::’
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i
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The warming of Earth's
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= and lower
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:\a(lern; cany _ed obal greenhouse affec. The climate change
warming could m gases mvolved are
drought in wmeams and collectively... Many sclent su ncl m
Aoy gin athers, The global warming: changes in AT &
projections on these maps Articie Reading Level greenhouse gas Earth's atrrospnere c

are based on a micrange- become warmer.

‘emissians scenario and are 1] (3] concentrations, 5000 5C-
qegla. ive to the period 1980- AD 2000
' Amopberc
BUILD SKILLS: e e | TR
m“| e, memﬂnc a'lﬂ
nitrous cride remained H i

| e B reunwly mlefa

To the 1 Sth-century
Hobaroc pbe ooina.

|dentify + Understand
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https://www.un.org/sustainabledevelopment/
https://packs.eb.com/science/208998#/pinboard
https://packs.eb.com/science/237086#/pinboard
https://packs.eb.com/science/225043#/pinboard
https://packs.eb.com/science/220434#/pinboard

Formative Assessment

3. Meet Past and Present Activists
Identify Climate Change Movers and Shakers and describe the ways in which they positively
impacted the cause and contributed to positive change and sustainability.

Example: Greta Thunberg, 16 year old Climate Activist

“In August 2018, Greta Thunberg started a school strike for the climate outside the Swedish Parliament that
has since spread all over the world and now involves over 100,000 schoolchildren. The movement is now
called Fridays For Future.” - Tedcom

School strike for
climate - save the world

by changing the rules ...

Greta Thunberg full ‘| want you to panic’: 16-
speech at UN Climate year-old issues climate
Change COP24 ... warning at ...

A - - - - Qj
S o - S ==| Connect, Extend, Challenge
CONNECT EXTEND
U = O adl'e eSe |Qded s|[0 O aAllO How are these ideas and information What new ideas did youget that EXTEMDEI
CONMNECTED to what you already know? pushed your thinking in new directions?
O D to what you alreac 0
end at new laeas did you get tha DED O
o, ca VYo O cW alre O
allenge a - Of CO g
Or YOu (O get Yo adaro G dl gueslio
Oonae JdS O (€ O 0O YO O dVE
BUILD SKILLS:

|dentify + Recall + Summarize

2 View Activity


https://youtu.be/VFkQSGyeCWg
https://www.theguardian.com/environment/2019/sep/19/greta-thunberg-we-are-ignoring-natural-climate-solutions
https://www.ted.com/talks/greta_thunberg_the_disarming_case_to_act_right_now_on_climate

Defining the Global Goals

Now that students have a deeper understanding of climate change, have students look at
the Global Goals, and identify the Global Goals that are relevant to climate change, followed

by what each of the individual goals is trying to achieve.

s there one goal/description that stands out to you more than the other? If so, list the goal
and the reasons why you are so drawn to this particular goal more than the others.
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POVERTY
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BUILD SKILLS:
Define+ Identify + Recall + Summarise

21

GOOD HEALTH
AND WELL-BEING

/e

1 REDUCED
INEQUALITIES

A
(=)

v

13 soron

<




Identify a Compelling Question

Have students take a moment to pause and reflect on their responses to all the activity(ies)

in ‘Starting the Inquiry Journey’ section.

. Now that you have completed the activity(ies) in ‘Starting the Inquiry
Journey’, take amoment to:

1 Pauseandreflect

BUILD SKILLS:
Define + Identify 2 Identify acompelling inquiry question: What is the question,
+ Recall + Reflect challenge or problem? (Inquiry Question Example: ‘How can
our school reduce waste to combat climate change and its impact?)
Plan

This planning sectionis critical for studentsin the
accomplishment of total success in the inquiry
journey.

Provide students with the Project Planner: Setting
Goals. Have them record their compelling questions
and share with the class.

Review the important purpose and expectations
of this planner. Explain to students that this planner
will also be used as formative and summative
assessment. It will be used at certain checkpoints
throughout the inquiry journey, to help support
students and keep them on track.

Now that you have successfully developed your
compelling inquiry question:

+ Record it onthe Project Planner: Setting Goals
handout provided.

« Planyour inquiry process using the Project
Planner to identify all the goals that will support
you in your journey of inquiry and develop the
most effective outcomes possible.

Important Note: This planner will be used at certain checkpoints throughout the inquiry journey, to
help support and keep you ontrack. It willalso be used as a formative/summative assessment.

22

Project Planner: Setting Goals

My
Compelling
Inquiry
Question:

Task

PI;

1. PLANNING & RESEARCH
(Sustained Inquiry)
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& Sustained Inquiry

Guide students to inquire and move toward a deeper understanding of the inquiry question
andthe central ideas and concepts. This piece is critical to the quality and depth of student
inquiry. Students engage in arigorous, in-depth extended process of asking deeper
questions, finding resources, and applying information. This stage of the inquiry process
takes time and will be conducted over a few days, or even weeks.

Students will be active learners and will conduct research, as well as additional real-world,
field-based interviews with experts, service providers and users. They willmove toward a
deeper understanding of their inquiry question and the central ideas and concepts by asking
deeper questions, finding resources, and applying information.

The goals here in the
sustained inquiry process are to:

1 Gather
important information

5 Go deeper into
research and inquiry

3 Collect evidenceto
support findings
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Identify Relevant Organizations and

Resources

&

PROMPT: Identify organizations and resources that .
contribute to supporting your compelling question of

inquiry.

Examples of organizations include, Marine Conservation

BUILD SKILLS:

Institute; Department of Energy; US Forest Service. Define + Identify + Justify

Experts in the Community

PROMPT: Identify experts in your local community that .
you caninterview to learn more about the issue. Share
your discoveries with your peers and how it has impacted BUILD SKILLS:

the global issue and created positive impact.

Analyze + Discuss

After completing this task, have your thoughts on climate + Explain + Identify + Plan

change changed? Explain.

Current Initiatives
and Campaigns

PROMPT: Research current initiatives and
campaigns that support the climate change
issue. |dentify the organization, the goal/s
and impact of the initiative/campaign.

The following examples have been provided
to get you started on your research:

« Paris Climate Change Agreement
« |IPCC Climate Report 2018

Suggested Resource
Climate Action

55y SUSTAINABLE (™ ™ s
@) DEVELOPMENT E...’*‘ALS H



https://www.un.org/sustainabledevelopment/climate-action/

This is a student check-point and formative assessment during the inquiry journey. Students
take the time to pause and reflect on what they have done so far; the goals they have set,
the research they have performed, the evidence they have collected and the questions they
have or the challenges they are facing.

Encourage students to share their reflections with peers, followed by developing a plan
to have a formal sit down with each student to review their Project Planner and provide
feedback where necessary. Ask students to think about the connections they can make
between the ideas and concepts collected and how they connect and/or affect climate
change.

Thisis atime for students to do the following things:
* Reflectonlearning
* Reflect on their content

* Reflect on their process through
this inquiry journey, make changes
where necessary

 Make connections with ideas they
have discovered

» Go beyond facts to make meaning

» List any questions, concerns or
challenges they may still have

» Evaluate achievement of their
assigned goals



#  Transformative Action

The Goalkeeper's Journey is a path that leads students towards informed and empowered
action. It teaches them how to uncover information, let their questions guide their discovery;,
make deep connections, and formulate their own perspectives. Transformative action

asks them to take their knowledge into the world and be changemakers. Whether through
individual, local, or global action...students discover that their voice matters and they have
POWer.

The following activities lead students towards both local and global actions.

ACTION 1: It Starts with You!

,h(o\

) R
ﬁ Part1 Part 2

List five easy stepsto List five easy stepsto
take athometo help take at schoolto help
reduce the effects of reduce the effects of
climate change. climate change.

/ﬂ\ Part3

List five easy steps to
take into your community
to help reduce the effects
of climate change.

The LAZY PERSON'S
guide to

SAVING the WORLD

26


https://www.britannica.com/explore/savingearth/take-action-tips/
https://www.un.org/sustainabledevelopment/takeaction/

ACTION 2: What’s Your Story? f

Your voice matters. Share your ideas with the world

to educate others about climate change. Create a k
powerful video by designing your own unique story

and using evidence gathered throughout the inquiry BUILD SKILLS:

journey. Find footage, images, audio, and your own
words to inspire others to get involved, take action, and
help to solve the problem.

Apply + Create + Describe + Explain

\TION

Lumi

DEFORESTA VERRULES

8th Grade Example 5th Grade Example

LumieLabs Studios: Solar
Power Rules

LumieLabs Studios:

Deforestation k

ACTION 3: Global GoalsCast

k

Create apodcast for the UN Global GoalsCast to inspire and empower listeners around the world, to
make the world a better place by using the evidence you have gathered throughout this inquiry journey;,
sharing the stories of individuals, companies, and organizations that are advancing and achieving a
more sustainable world.

« Think of acompelling catchphrase for your podcast title e.g. If you disturb the nature, the nature
will disturb you.

« Use this opportunity to interview individuals and key figures across different organizations to
share their stories and motivations that will in turn create connections with millions of listeners
globally.

BUILD SKILLS: k
Apply + Create + Describe
+ Explain + Identify + Evaluate

27


https://youtu.be/tSVjeMe9FvQ
https://youtu.be/twP_beoqtd4

ACTION 4: Global Connections ‘

You and your class will join forces with a class from another part of the world. You will exchange
challenges in your local community and practical and powerful ways that you work towards a more
sustainable future, while learning the unique challenges of a different community and how they work
towards change.

Students willengage each other in questions around how their nation uses natural resources, what
strategies are used to combat challenges, and local initiatives or programs.

STEP 1: Planning and pre-connection with your partner nation

You will create arigorous list of questions, collectively, with your entire class, that you would like to
ask your peers from the other nation. For example, you may ask a partner nation in Kenya, “What
are the major climate change challenges in Kenya?” or, “How has the issue of increased water
scarcity in Kenya affected agriculture?

Remember, your prepared list of questions should result in:
« Empowering the students of the partner nation

LLearning more about your partner nations current issues and challenges in the global issue
being explored

Deeper understanding and appreciation of the partner nations' culture (e.g. people and
customs)

Connected knowledge of the globalissue and its impact on the country and its people.

First-hand experience of the strategies, initiatives and/or programs that your partner nation
has participated in to help achieve sustainability for their nation.

STEP 2: Connecting with your partner nation

With your class, use Skype, WhatsApp, or Zoom to connect with and join forces with another class
inanother part of the world.

STEP 3: Post-connection with your partner nation
Based on your amazing, powerful, and very insightful encounter with your partner nation:

« Write a short reflection on what you discovered about the culture and sustainability efforts
that stood out to you.

« With your class, create a successful development initiative and showcase this to your school.

You are an incredible force for our future!
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Digital Learning

Know
What do | KNOW?

Wonder

| WANT toleamn...

Learn
What did ILEARN?
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Digital Learning

]
% See, Think, Wonder

SEE THINK WONDER

What do you see intheimage? What are you thinking about as you What wonderings (questions) do you
look at the image? have about the image?
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Values

Whatdo | VALUE?

Instincts

What are my first thoughts,
feelings,ideas and NATURAL
INSTINCTS when | think or hear
about this issue?

Beliefs

What do | BELIEVE about
theideas surrounding
thisissue?

Experiences

How have | been affected, and
what things have | EXPERIENCED
inrelation to thisissue?
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% Connect, Extend, Challenge

CONNECT EXTEND CHALLENGE

How are these ideas and information What new ideas did you get that EXTENDED or | Whatis still CHALLENGING or confusing for you
CONNECTED to what you already know? pushed your thinking in new directions? to get your mind around? What questions,
wonderings or tensions do you now have?
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My

Compelling

Inquiry

Question:

Task Plan Target Date Complete

1. PLANNING & RESEARCH
(Sustained Inquiry)

 Create akey word list

« |dentify resources and find relevant
information (e.g. Encyclopedia
Britannica; UN; organizations)

« |dentify relevant organizations &
resources

« |dentify and interview experts
« |dentify current campaigns/initiatives
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2. ANALYZE & REFLECT
* Amlontrack?
+ Questions or areas of concern | stillhave
« Connectingideas to climate change
« What areas do I still need to work/improve on?

Teacher Feedback and Recommendations:

3. FEEDBACK

* Clarify expectations
- Sharingideas with peers

« Teacher feedback (elaborate...further
explore/edit/add)

- Areas of question or concern

Teacher Feedback and Recommendations:
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Question Catcher

Questions | have about the inquiry process...
(Teacher facilitated during Feedback session)

Questions | have about my inquiry process...
(Areas to further explore)




